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Abstract

Through this corpus-based case study, the authors examine
gender representation in four English as a Foreign Language (ELF)
course books, “Exploring English”, through a grammatical perspective.
Particularly, the study observes the frequencies of pronouns ‘he’ and
she’, the association of fourteen action verbs with a certain gender, and
differences in gender representation between Course book 3 and 4. To
analyse the issue, a Do-It-Yourself (DIY) corpus is compiled with texts
selected and stored individually from each course book.

A mixed approach is used to collect and analyse the data for this
study. By using AntConc, the study firstly retrieves the numerical data
which are further analysed and interpreted qualitatively.

The findings suggest underrepresentation of women. In
addition, certain actions were associated with a particular gender. More
specifically, noticeable was the positioning of feminine pronouns with
domestic activities or chores such as cooking, while masculine pronouns
were linked with actions such as paying bills or repairing cars. Although
both genders participated equally in dialogues, the contextual analysis
of pronouns suggests that the order of mention in sentences reflects
masculine supremacy. Nevertheless, the last two levels of the course
books suggest a similar representation of gender as hypothesised.

The pronoun and verb analysis in this study revealed the uneven
and biased representation of gender in textbooks which is concerning for
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the future of education. Yet, this is only a case study and findings cannot
be generalized. Lastly, the authors consider that further analysis on
gender representation in the course books from other grammatical
aspects would provide even more comprehensive results.

Keywords: Gender representation; DIY corpus; EFL course books;
pronouns; action verbs.

1. INTRODUCTION

Language is a powerful tool which can shape our thoughts. The
discussion on the power of language dates back to the Sapir-Whorf
hypothesis that language influences one’s view of the world (Sapir,
1929). However, the relation between language and gender in textbooks
has attracted attention since the 1970s. Among the first studies on
gender representation in textbooks are (Porreca, 1984; Ashby and
Wittmaier, 1978; and Coles, 1977).

Although gender issues in texts are pervasive, English as a
Foreign Language (ELF) textbooks in developing countries are not
largely analysed (Sunderland, Cowley, Rahim, Leontzakou, and
Shattuck, 2000). In Kosovo gender issues are examined only in native
language textbooks. Therefore, this corpus-based project intends to
examine gender representation in four EFL course books. It centres on
the area of sociolinguistics, specifically on the construction of gender
through language in texts. The analysis is conducted from a
grammatical perspective, mainly parts of speech, of a written corpus.
The project aims to show whether the texts present women and men
equally and their roles unbiased by attempting to answer the following
questions:

RQ1: Do the course book texts reveal equal representation of

both genders through the frequency of gender-specific

pronouns?

RQ2: How are gender roles in the course book texts constructed

through the use of action verbs?

RQ3: Do Course book 3 and 4 show any differences in gender

representation?

The motivation for this project derives fromthe fact that textbooks are
considered agents of socialisation and have significant pedagogical
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impact on gender conceptions (Mineshima, 2008). Learners rely on the
information provided in textbooks to form opinions on different topics
(Gupta and Yin, 1990). Gender biased representation affects the
learners’ perception on what is typical for women and men in the
society. Gender stereotypes against women can cause feelings of
devaluation and lowered expectations to female students (Gharbavi
and Mousavi, 2012). Consequently, to discuss this issue a brief
literature review is presented in the subsequent chapter.

2. LITERATURE REVIEW

The following selected studies in the literature review are assets to the
present project due to the approaches used in examining gender issues
which foreground the discussion of this analysis. Nevertheless, prior
the review of existing literature on gender in textbooks, it is important
to define that sex is a biological element whereas gender is a social
construction (Butler, 2002).

A study which indicates the existence of gender issues in
Albanian language textbooks in Kosovo is Hyseni, Llunji and Kabashi-
Hima (2007). The authors analyse seven reading textbooks in Albanian
where 90 indicators are found which reinforce the leading male role in
the texts. The findings confirm the NUL hypothesis that new Albanian
language textbooks for primary and lower secondary schools lack
sensitivity in educating students regarding gender roles. Additionally,
interviews with teachers and students support the evidence found
through the analysis.

Gender stereotypes in ELF grammar textbooks through
corpora are analysed by Lewandowski (2014) using a diachronic
approach. The contrastive analyses of two corpora (with 1970-80s and
21st century textbooks published in the UK) show increase of female
characters in the texts after 20 years. The findings from both corpora
show that women are commonly described by their looks. Compared to
the old ELF textbooks, the newones show more women in primary jobs.
Through a similar corpus-based approach, Lee (2018) analyses gender
representation in Japanese EFL textbooks through a mixed approach.
The analysis of four popular series of EFL textbooks published in 2011
reveal gender-inclusive vocabulary such as waitperson, and the neutral
feminine address title Ms. However, the male-first trend prevails
throughout the texts which indicates the secondary role of women.
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Conversely, Amerian and Esmaili (2015) examine three volumes
American Headway Student Textbooks from a grammatical perspective
through critical discourse analysis. It results that activities such as
driving, working, eating in a restaurant, studying, and playing/doing
sports are dominated by men. Alternatively, making, shopping, and
going to parties are performed by women.

Barton and Sakwa (2012) analyse the second book of the
textbook series English in Use used in Ugandan lower secondary
schools. The content analysis shows that women are twice invisible
than men. Female are excluded also from real life settings such as
classrooms. Even when women are visible in certain units, they are
stereotypically represented. Caretaker, emotional, child-bearer, and
cook are some of the most frequent associations made with women,
while men are given high-status jobs as doctors, judges, or managers.

The array of studies described hitherto offers insights on
gender issues that exist in EFL textbooks. Most of the discussed studies
found that females are unrepresented, stereotyped, or negatively
portrayedin contrast to their counterparts. While there is deficiency in
studies analysing gender in EFL textbooks used in Kosovo, the
presented perspectives and results assist the current project in
comparing and contrasting its findings.

2.1 Hypotheses

Three hypotheses are set in accordance with the research questions.
Initially, women are underrepresented in texts through generic
pronouns as ‘he’ and ‘she’ (Blumberg, 2008). This leads to the first
hypothesis that (H1): the frequency of gender-specific pronouns is
expected to reveal that women as less visible than men in the texts.
Alternatively, verbs express different activities which are performed
frequently by either gender (Sunderland, 2006). Therefore, it is
hypothesised that (H2): gender roles are stereotyped through the
actions associated with a certain gender in the texts. Lastly, since
Course book 3 and 4 belong to the same edition it is considered that
(H3): gender presentation remains same in the last two course books.

3. RESEARCH DESIGN

Corpora can be used to illustrate many aspects regarding women and
men’s language (Lindquist, 2009). It allows examining how women and
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men are referred in texts, how gender roles are constructed in the
society, and how genders are represented throughout different periods.

3.1 Developing a Course book DIY Corpus

Four Exploring English course books, currently used in all lower
secondary schools in Kosovo, are chosen for analysis. Consent and
access to the electronic versions were received from the owner of the
printing house. A Do-it-Yourself (DIY) corpus of 43,155 words is created
by selecting and storing text chunks as txt files from each course book
separately (see Table 1). Stratified random sampling is used to select
the texts. The sample includes varieties of texts for analysis such as
reading passages, dialogues, picture descriptions, fill-in the gap
exercises, and questions. These texts are selected because they provide
context where gender roles can be examined. Only listening exercises
are excluded since tape scripts are not provided, therefore it is
impossible to understand the context.

The number of words per course book is not equal since the first
two course books contain less text and more pictures. The data is
analysed through the free concordance tool AntConc since it is an
unannotated DIY corpus. Annotation was omitted because it does not
assist further answering the research questions and any form of
annotation would be time-consuming for this time-limited project.
Similarly, the corpus mark-up done is delimited to contextual
information on the course books as further mark-up is not essential for

Level Number of words

the analysis.

Course book 1 5473
Course book 2 7634
Course book 3 14350
Course book 4 15698

Total 43155

Table 1 Size of the DIY Corpus

3.2 Methodology

This project uses a mixed approach to collect and analyse the data.
Employing different methods or presenting various perspectives on the
same issue supports the rationality and implications of the study (Kirk
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and Miller, 1986). The quantitative method examines the frequencies
of gender-specific pronouns (She and He) and provides numerical
results on gender representation. Additionally, fourteen randomly
selected actions verbs from the first course book (every 5t verb from
the index of verbs) are observed to show whether certain actions are
stereotypically associated with a particular gender (see table 2). The
random selectionis done to avoid sampling bias by the researcher. The
verbs are chosen from the first course book because they will most
probably reappear in the other three course books. Moreover, they are
selected and analysed in singular and plural, as well as in their present,
past, and continuous forms using AntConc with the help of the wildcard
(*). Eachinstance is observed in context, excluding manually irrelevant
concordance hints.

Buy Pay
[ Cook Rapair
Driva Shins
Flv Speak
Grill Teach
| Leave Watch
| Maka Writa

Table 2 Randomised selection of action verbs

4. RESULTS

This chapter provides the results based on the data with the
frequencies of pronouns and association of action verbs with gendered

subjects in the identified instances (see table 3).
Verbs Course book 1 Courze book2 Course book3 Course book 4

Teach
Watch
Write

Buy 7 21 25 11
Cook 2 1 5 3
Drive 1 19 9 19
Fly 2 7 2 8
Grill 1 1 1 0
Leave 7 9. 22 13
Make 4 29 23 33
Pay 2 1 11 5
Rapair 2 1 1 6
Shina 2 2 1 1
Speak 2 10 6 11
1
3

4 15 11

Table 3 Frequency of verbs in the four course book texts
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4.1 Gender visibility

Figure 1 shows that the gender-specific pronoun he appears more
frequently throughout the four course books than the other pronoun
she. With the increase of the word number in the course books, also the
visibility or invisibility of these two pronouns increases.

Gender-specific pronouns

= She mHe

251
211
174
139 137
-“ ‘
69

Course book 1 Course book 2 Course book 3 Course book 4

Figure 1 Gender representation through gender-specific pronouns

4.2 Action verbs in Course book 1

To present the association of action verbs with a specific gender, four
distinctions need to be made. She is used when the action verbs are
associated with feminine nouns or pronouns; He is used when the same
actions are linked with masculine subjects; Both refers to feminine and
masculine nouns or pronouns which appeared together in a structure;
whereas Neutral represents subjects where the gender could not be
identified through the context.

Figure 2 reveals actions such as buy, cook, make and teach
performed more by feminine nouns or pronouns, while masculine
subjects are associated with drive, grill, repair and watch in Course
book 1. Fly, leave, speak, and write show an equal association with both
genders.

Course book 1

ll_lllllllllll_

® [“bur | cook | orme Py Gri [Leove| Make | oy am shine | speok Teach watch| wrke
wshe B o 1
e 2 1] 1
sth | 0| 0| 0 o0
ateutn]| 0 o

s [ 1o 21|10
o|lo|afloflofo[o]|s]1
1ofJofJo[1[olo]o]o

Figure 2 Associations of action verbs with gender-specific pronouns
in Course book 1
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4.3 Action verbs in Course book 2

Course book 2 presents distinct associations of actions with women or
men. In Figure 3 the numbers are higher and indicate discrepancies
between drive, leave and watch which are clearly men dominated, while
buy, fly, make and teach are more women dominated. However, thereis
an increase of make associated with she.

Course book 2

L ILLLLLLLLLLL

Sy | Cook | orie Repai shine soeek Tes hfr:h Wi
o s

wshe s
whe s | o 2

Bth | 1| 0|0 | o
wNewtal| 0 | 0 °
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ONm‘.,

Figure 3 Associations of action verbs with gender-specific pronouns
in Course book 2

4.4 Action verbs in Course book 3

Conversely, in Course book 3 most actions are predominantly
associated with masculine nouns or pronouns. Buy, drive, leave, pay,
speak, watch and write in Figure 5 are performed by masculine
subjects. Cook and make are mainly associated with she.

Course book 3

215L¢Ll.LJLL-

fisper] shb |sgesk! resch  witch wicks
o [ 2
6 | 13
1| o

o

wshe °

wre 3| 2 | 7 15
o | 1

7

olo|ulo
IS 1 P )
olofn|n

1
1
Both | 2 | 0| 0 | o
o

o
1 1
aNewtal| 2 | © °

1

Figure 4 Associations of action verbs with gender-specific pronouns
in Course book 3

4.5 Action verbs in Course book 4

Similarly, in Course book 4 certain actions are performed by masculine
subjects. However, Figure 5 indicates a slight increase in actions such
as buy, leave, speak, watch and write, which are performed by feminine
subjects.
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Course book 4
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Figure 5 Associations of action verbs with gender-specific pronouns
in Course book 4

5. DISCUSSION

Considering that the project is a case study and it is unlikely to
ascertain the representative the corpus, this chapter intends to treat
the findings cautiously, avoiding groundless generalisations (McEnery,
Xiao and Tono, 2006). The results in the four course books reveal
underrepresentation of women through gender-specific pronouns.
Although Jones, Kitetu and Sunderland (1997) argue that in textbooks
men mostly initiate conversations, this does not apply for the texts
analysed in this project. The texts showinitiation of conversations from
both genders. Nevertheless, the contextual analysis of pronouns
suggests that the order of mention in sentences reflects masculine
supremacy. The high frequency of male-firstness in the order of
mention could be attributed to the fixed expression ‘he or she’ (Lee and
Collins, 2008). Hence, the results in Table 2 reveal masculine gendered
pronouns as more frequent and in the four texts, thus confirming the
first hypothesis that women are less visible in the course book
collection.

When it comes to the qualitative analysis and the peculiar
association of action verbs with a certain gender it is difficult and
almost impossible to objectively examine the findings. After manually
mapping all concordance hints, the instances are analysed individually.
While there is an attempt to present women as adventurous through
their association with the verb fly, women are still assigned domestic
roles through the verb cook and make. In several instances, make
indicates the preparation of food or drinks by women for their families.
Alternatively, men are given decision-making roles as in ‘make a very
wise decision’, ‘made out a check for five thousand euros’ and ‘make a
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lot of money’. Buy is also an indicator that women in the analysed texts
are more likely to perform actions of buying food, ingredients and
clothes; whereas buying cars, books, and expensive presents for their
partners are more performed by men (see appendix 1). However, ‘he’s
making coffee’ or ‘she’s repairing the engine’ suggest that the actions
are not completely biased. Yet, grill, pay, repair and watch, especially
watching TV, sport and games are mostly depicted as male -dominated
activities. The constant association of men with drive, particularly fast
or dangerous driving presents men as risk-takers (Emilia, Moecharam
and Syifa, 2017). These results partly confirm the second hypothesis
that gender roles are stereotyped through action verbs because certain
instances show both genders performing different activities.

Lastly, this project aims to answer whether level 3 and 4
indicate differencesin gender representation. The two course books are
compared because they have almost similar and larger numbers of
words than the first ones. The findings reveal women as less visible in
Course book 4. While in Course book 3 the frequency of ‘he’ associated
with specific actions is significantly high, the numbers are lower in
Course book 4, particularly with actions such as buy, leave, pay and
write. Although there are changes on gender representation between
the last two levels in terms of women and men visibility and their roles;
the differences do not reveal positive representations of women. These
findings support the third hypothesisthat Course book 3 and 4 present
gender similarly. Nevertheless, Yang (2012) argues that even when
textbooks try to avoid gender asymmetry and stereotyping, it is difficult
to achieve equality since women and men are physically different and
as such engage in different activities.

6. CONCLUSION

This study aimed at examining gender representation in four EFL
course books using corpora. Firstly, the quantitative analysis of basic
numerical information illustrates the frequencies of gender-specific
pronouns and confirms the asymmetrical representation of gender,
specifically the invisibility women in the sample. Additionally, the
qualitative observation indicates that certain actions are stereotyped
or tend to be performed more by either women or men, although there
is an effort to neutralise gender-specific actions. Finally, the last two
course books show varying results, thus not rejecting the third
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hypothesis. Yet, neither of them suggests more positive representations
of women throughout the texts. As such, it can be concluded that female
characters are underrepresented and stereotyped in the selected texts.
As stated above, the categorisation of verbs is done manually; therefore,
some instances might be unintentionally tabulated twice. The analysis
is delimited to fourteen verbs; other verbs might provide different
insights. Additionally, the unbalanced number of words per course book
does not allow further comparisons between the texts. However, the
case study could contribute to creating the background for future
research using the same sample, whereas the perspective and methods
employed can be applied for further examinations in other texts. The
project provides some understanding on gender representation through
action verbs, yet it could be reinforced by examining other grammatical
aspects. Lastly, the findings could help teachers who use the course
books to identify gender issues in the texts and provide their own
examples using both genders simultaneously.

REFERENCES

1. Amerian, M., Esmaili, F. Language and gender: A critical discourse analysis on
gender representation in a series of international ELT textbooks. International
Journal, 2015, vol. 4, issue 2, Pp- 3-12. URL:
https://www.researchgate.net/publication/281675655 Language and gender

A critical discourse analysis on gender representation in a series of inter
national ELT textbooks

2. Ashby, M. S., Wittmaier, B. C. Attitude Changes in Children after Exposure to
Stories about Women in Traditional or Nontraditional Occupations. Journal of
Educational Psychology, 1978, wvol. 70, issue 6, pp. 945-949. URL:
https://insights-ovid-com.sheffield.idm.oclc.org/educational-
psychology/jedup/1978/12/000/attitude-changes-children -exposure-stories-
women/12/00004760

3. Barton, A., Sakwa, L. N. The representation of gender in English textbooks in
Uganda. Pedagogy. Culture & Society, 2012, vol. 20, issue 2, pp. 173-190. URL:
https://www-tandfonlin e-
com.sheffield.idm.oclc.org/doi/full/10.1080/14681366.2012.669394

4. Blumberg, R. L. Gender bias in textbooks: a hidden obstacle on the road to
gender equality in education. Paper commissioned for the EFA Global
Monitoring  Report, 2008. URL: http://www.rosadoc.be/digidocs/d d-
000658 2007 gender bias in textbooks.pdf

5.  Butler, J. Gender Trouble: Feminism and the Subversion of Identity, 2002, New
York, Routledge. URL: http://b-

EUROPEAN ACADEMIC RESEARCH -Vol. VIII, Issue 7/ October 2020
4393


https://www.researchgate.net/publication/281675655_Language_and_gender_A_critical_discourse_analysis_on_gender_representation_in_a_series_of_international_ELT_textbooks
https://www.researchgate.net/publication/281675655_Language_and_gender_A_critical_discourse_analysis_on_gender_representation_in_a_series_of_international_ELT_textbooks
https://www.researchgate.net/publication/281675655_Language_and_gender_A_critical_discourse_analysis_on_gender_representation_in_a_series_of_international_ELT_textbooks
https://insights-ovid-com.sheffield.idm.oclc.org/educational-psychology/jedup/1978/12/000/attitude-changes-children-exposure-stories-women/12/00004760
https://insights-ovid-com.sheffield.idm.oclc.org/educational-psychology/jedup/1978/12/000/attitude-changes-children-exposure-stories-women/12/00004760
https://insights-ovid-com.sheffield.idm.oclc.org/educational-psychology/jedup/1978/12/000/attitude-changes-children-exposure-stories-women/12/00004760
https://www-tandfonline-com.sheffield.idm.oclc.org/doi/full/10.1080/14681366.2012.669394
https://www-tandfonline-com.sheffield.idm.oclc.org/doi/full/10.1080/14681366.2012.669394
http://www.rosadoc.be/digidocs/dd-000658_2007_gender_bias_in_textbooks.pdf
http://www.rosadoc.be/digidocs/dd-000658_2007_gender_bias_in_textbooks.pdf
http://b-ok.org/s/?q=gender+trouble&yearFrom=&yearTo=&language=&extension=&t=0

Gresa Bujupaj- Gender representation in EFL course books explored through a
corpus-based study: A case study

10.

11.

12.

13.

14.

15.

16.

ok.org/s/?q=gender+trouble&yearFrom=&yvearTo=&language=&extension=&t
=0

Coles, G. Dick and Jane grow up: Ideology in adult basic education readers.
Urban  Education, 1977, vol. 12, issuel, pp. 37-53. URL:

http://journals.sagepub.com.sheffield.idm.oclc. org/doi/pdf/ 10.1177/0042085977
121003

Emilia, E., Moecharam, N. Y., Syifa, I. L. Gender in EFL classroom:
Transitivity analysis in English textbook for Indonesian students. Indonesian
Journal of Applied Linguistics, 2017, vol. 7, issue 1, pp. 206-214. URL:

http://ejournal.upi.edu/index.ph p/IJAl/article/view/6877
Gharbavi, A., Mousavi, S. A. The application of functional linguistics in

exposing gender bias in Iranian high school English textbooks. English
Language and Literature Studies, 2012, vol. 2, issue 1, 85-93. URL:
https://www.researchgate.net/publication/267249893 The Application of Fun
ctional Linguistics in Exposing Gender Bias in Iranian High School Engli
sh Textbooks

Gupta, A. F.,Yin, A. S. L. Gender representation in English language textbooks
used in the Singapore primary schools. Language and Education, 1990, vol. 4,
issue 1, Pp. 29-50. URL: http://www-tandfonlin e-
com.sheffield.idm.oclc.org/doi/pdf/10.1080/09500789009541271

Hyseni, H., Llunji, V., Kabashi-Hima, A. Gender equality in the reading
textbooks during the nine years of compulsory education in Kosovo, 2007.
Kosova Education Center, Prishtina. URL: http://www.kec-ks.org/wp-

content/uploads/2016/03/Gender-equality-in-the-reading-textbook s-during-

the-nine-years-of-compulsory-education-in-Kosovo-1.pdf
Jones, M. A., Kitetu, C., Sunderland, J. Discourse roles, gender and language

textbook dialogues: who learns what from John and Sally?. Gender and
education, 1997, vol. 9, issue 4, pp. 469-490. URL: https://www-tandfonlin e-
com.sheffield.idm.oclec.org/doi/pdf/10.1080/09540259721204

Kirk, J., Miller, M. L. Reliability and validity in quantitative research, 1986.
California, Sage Publications. URL:
https://books.google.nl/books?hl=en&lr&id=YDFZlg KM88C& oi=fnd& pg=P A5

&dg=Reliability+and+validity+in+quantitativetresearch&ots=uiVaWZnzcy&s
ig=A9 POJMLbLTDTGSh4RdWqiGOdxTY&redir esc=y#v=onepage&q=perspec

tiv&f=false

Lee, J. F. Gender representation in Japanese EFL textbooks—a corpus study.
Gender and Education, 2018, vol. 30, issue 3, 379-395. URL: https://www-
tandfonline-

com.sheffield.idm.oclec.org/doi/full/10.1080/09540253.2016.1214690

Lee, J. F., Collins, P. Gender voices in Hong Kong English textbooks - Some
past and current practices. Sex Roles, 2008, vol. 59, issues 1-2, pp. 127-137.
URL: https://link-springer -
com.sheffield.idm.oclc.org/article/10.1007%2Fs11199-008-9414-6

Lewandowski, M. Gender stereotyping in EFL grammar textbooks: A
diachronic approach. Linguistic online, 2014, vol. 68, issue 6, pp. 83-99. URL:
https://bop.unibe.ch/linguistik-online/article/view/1635

Lindquist, H. Corpus Linguistics and the Description of English, 2009.
Edinburgh, Edinburgh University Press.

EUROPEANACADEMIC RESEARCH -Vol. VIII, Issue 7/ October 2020

4394


http://b-ok.org/s/?q=gender+trouble&yearFrom=&yearTo=&language=&extension=&t=0
http://b-ok.org/s/?q=gender+trouble&yearFrom=&yearTo=&language=&extension=&t=0
http://journals.sagepub.com.sheffield.idm.oclc.org/doi/pdf/10.1177/0042085977121003
http://journals.sagepub.com.sheffield.idm.oclc.org/doi/pdf/10.1177/0042085977121003
http://ejournal.upi.edu/index.php/IJAL/article/view/6877
https://www.researchgate.net/publication/267249893_The_Application_of_Functional_Linguistics_in_Exposing_Gender_Bias_in_Iranian_High_School_English_Textbooks
https://www.researchgate.net/publication/267249893_The_Application_of_Functional_Linguistics_in_Exposing_Gender_Bias_in_Iranian_High_School_English_Textbooks
https://www.researchgate.net/publication/267249893_The_Application_of_Functional_Linguistics_in_Exposing_Gender_Bias_in_Iranian_High_School_English_Textbooks
http://www-tandfonline-com.sheffield.idm.oclc.org/doi/pdf/10.1080/09500789009541271
http://www-tandfonline-com.sheffield.idm.oclc.org/doi/pdf/10.1080/09500789009541271
http://www.kec-ks.org/wp-content/uploads/2016/03/Gender-equality-in-the-reading-textbooks-during-the-nine-years-of-compulsory-education-in-Kosovo-1.pdf
http://www.kec-ks.org/wp-content/uploads/2016/03/Gender-equality-in-the-reading-textbooks-during-the-nine-years-of-compulsory-education-in-Kosovo-1.pdf
http://www.kec-ks.org/wp-content/uploads/2016/03/Gender-equality-in-the-reading-textbooks-during-the-nine-years-of-compulsory-education-in-Kosovo-1.pdf
https://www-tandfonline-com.sheffield.idm.oclc.org/doi/pdf/10.1080/09540259721204
https://www-tandfonline-com.sheffield.idm.oclc.org/doi/pdf/10.1080/09540259721204
https://books.google.nl/books?hl=en&lr&id=YDFZlq_KM88C&oi=fnd&pg=PA5&dq=Reliability+and+validity+in+quantitative+research&ots=uiVaWZnzcy&sig=A9_P0JMLbTDTGSh4RdWqiG0dxTY&redir_esc=y#v=onepage&q=perspectiv&f=false
https://books.google.nl/books?hl=en&lr&id=YDFZlq_KM88C&oi=fnd&pg=PA5&dq=Reliability+and+validity+in+quantitative+research&ots=uiVaWZnzcy&sig=A9_P0JMLbTDTGSh4RdWqiG0dxTY&redir_esc=y#v=onepage&q=perspectiv&f=false
https://books.google.nl/books?hl=en&lr&id=YDFZlq_KM88C&oi=fnd&pg=PA5&dq=Reliability+and+validity+in+quantitative+research&ots=uiVaWZnzcy&sig=A9_P0JMLbTDTGSh4RdWqiG0dxTY&redir_esc=y#v=onepage&q=perspectiv&f=false
https://books.google.nl/books?hl=en&lr&id=YDFZlq_KM88C&oi=fnd&pg=PA5&dq=Reliability+and+validity+in+quantitative+research&ots=uiVaWZnzcy&sig=A9_P0JMLbTDTGSh4RdWqiG0dxTY&redir_esc=y#v=onepage&q=perspectiv&f=false
https://www-tandfonline-com.sheffield.idm.oclc.org/doi/full/10.1080/09540253.2016.1214690
https://www-tandfonline-com.sheffield.idm.oclc.org/doi/full/10.1080/09540253.2016.1214690
https://www-tandfonline-com.sheffield.idm.oclc.org/doi/full/10.1080/09540253.2016.1214690
https://link-springer-com.sheffield.idm.oclc.org/article/10.1007%2Fs11199-008-9414-6
https://link-springer-com.sheffield.idm.oclc.org/article/10.1007%2Fs11199-008-9414-6
https://bop.unibe.ch/linguistik-online/article/view/1635

Gresa Bujupaj- Gender representation in EFL course books explored through a
corpus-based study: A case study

17.

18.

19.

20.

21.

22.

23.

McEnery, T., Xiao, R.., Tono, Y. Corpus-based Language Studies: An Advanced
Resource Book, 2006. London, Routledge.

Mineshima, M. Gender representations in an EFL textbook. Bulletin of Niigata
Institute of Technology, 2008, vol. 13, pp. 121-140. URL: http:/nirr.lib.niigata -
u.ac.jp/bitstream/10623/20259/1/13 121-140.pdf

Porreca, K. L. Sexism in Current ESL Textbooks. TESOL Quarterly, 1984, vol.
18, issue 4, pp. 704-724. URL:
http://www.jstor.org.sheffield.idm.oclc.org/stable/3586584

Sapir, E. The status of linguistics as a science. Language, 1929, vol. 5, issue 4,
pp. 207-214. URL:
http://www.jstor.org.sheffield.idm.oclc.org/stable/409588?seq=1#page scan ta
b_contents

Sunderland, J. Language and Gender: An Advanced Resource Book, 2006. New
York, Routledge.

Sunderland, J., Cowley, M., Rahim, F. A., Leontzakou, C., Shattuck, J. From
bias “in the text” to “teacher talk around the text”: An exploration of teacher
discourse and gendered foreign language textbook texts. Linguistics and

Education, 2000, vol. 11, issue 3, pp. 251-286. URL: https://www-sciencedirect-
com.sheffield.idm.oclc.org/science/article/pii/S08985898000003 46

Yang, C. C. R. Is Gender Stereotyping Still an Issue? An Analysis of a Hong
Kong Primary English Textbook Series. Online Submission, 2012, vol. 13, issue
2, pp. 32-48. URL: https://files-eric-ed-
gov.sheffield.idm.ocle.org/ fulltext/ ED545382.pdf

EUROPEANACADEMIC RESEARCH -Vol. VIII, Issue 7/ October 2020

4395


http://nirr.lib.niigata-u.ac.jp/bitstream/10623/20259/1/13_121-140.pdf
http://nirr.lib.niigata-u.ac.jp/bitstream/10623/20259/1/13_121-140.pdf
http://www.jstor.org.sheffield.idm.oclc.org/stable/3586584
http://www.jstor.org.sheffield.idm.oclc.org/stable/409588?seq=1#page_scan_tab_contents
http://www.jstor.org.sheffield.idm.oclc.org/stable/409588?seq=1#page_scan_tab_contents
https://www-sciencedirect-com.sheffield.idm.oclc.org/science/article/pii/S0898589800000346
https://www-sciencedirect-com.sheffield.idm.oclc.org/science/article/pii/S0898589800000346
https://files-eric-ed-gov.sheffield.idm.oclc.org/fulltext/ED545382.pdf
https://files-eric-ed-gov.sheffield.idm.oclc.org/fulltext/ED545382.pdf

Gresa Bujupaj- Gender representation in EFL course books explored through a
corpus-based study: A case study

Appendix 1 - Concordance of the selected verbs in the four course books texts

Buy ‘Jeta is buying a new dress at...’ ‘Jimmy is buying some stamps...’
‘Suzi went to the market and
bought some apples’
Can Gloria cook?
Cook Can Hana Hasku cook?
Drive Is Marko driving his taxi?
Fly Nita likes to fly planes. Is Mr Belegu flying to London?
Sam is grilling sausages and hot
Grill dogs.
Is the young woman leaving the | At 8:30 he left the house and went
Leave drugstore or the movie theater? to work.
Mabel is making a cake today. He's making coffee.
Mabel is making sandwiches and
Make lemonade.
MABEL BROWN: Can I pay with
Pay dollars?
Can Fisnik repair cars?
Repair Can Mr. Belegu repair cars?
Shine Is Marko shining Petar's shoes?
Speak Can Nita speak French? Can Faruk speak French?
What is Mrs. Begu teaching her
Teach students?
What is Marko watching on TV?
Is George watching Katarina?
An old man is sitting on the hill
Watch watching the game.
She is writing a letter to an old | He's writingaletter ___ afriend ___
Write friend in London. Florida.
Buy NADA: T want to buy a beautiful | What did Petar buy Maria? (some
new dress and it's very expensive. chocolates)
She didn't buy a car. ...he seldom buys any gas there.
In Moscow she bought a fur coat... | ARTAN: I want to buy a football,
She bought some chocolate, eggs, | but...
flour, and sugar. He bought her some flowers.
He bought some apples and pears.
Before he left Spain, Petar bought
some postcards...
Cook Mabel likes to cook.
She lives in a beautiful house and | Does Marko drive carefully?
drives a big car. He's going to drive them to the
Drive movie theatre...
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She lives a long way from her job, | After breakfast, he drives his car to
and she doesn't drive a car. work.
After his meeting, he drove to a
beautiful beach...
Nita likes to fly her airplane. Petar also flew to the Canary
She flies airplanes. Islands.
Last summer Nita Shehu flew
Fly around the world.
Grill Sam is grilling in the yard.
At eight o'clock she leaves the | He leaves the house in a hurry.
house... ... but he can't leave the restaurant.
...Nita got back in her plane and | Before he left Spain...
Leave left for Japan.
She's going to make a chocolate | Does Mr. Belegu usually make
cake for Jimmy. coffee?
She can make spaghetti, fried | Today he's making tea.
chicken, byrek, and baklava. He is president of a large bank, and
Does Mrs. Belegu have to make | he makes a lot of money.
dinner tonight?
Gloria is making cookies for Otis.
She listens carefully and doesn't
make mistakes.
She types slowly and makes a lot
of mistakes.
Jane made a cake for David.
Mrs. Begu made a chocolate cake.
Make She made some good friends.
Do these men have to pay for their
Pay food?
Repair He repairs cars.
He's shining his shoes.
Shine He shines his shoes once a week.
She can speak French, German, | Mr. Martinoli speaks Italian. He
Albanian, Serbian, and English. doesn't speak French.
Does Mrs. Begu speak loudly?
Speak Does Jeta speak loudly?
Mrs. Begu teaches ____students
Teach every day.
She has to watch her weight. He watched a basketball game.
She sometimes watches | He didn't watch a football game.
television. Jimmy is watching television.
Albert just sat on the beach and
Watch watched the girls.
Maria is writing a letter to her | Jimmy is writing a letter to his
Write mother. girlfriend.
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Buy Will Jeta buy the dress? Mabel's husband is buying a black
She’s going to buy some stamps. umbrella.
Mabel bought the last copy of it | ...he was very busy and didn't buy
yesterday. her anything.
Tino is very fond of Jeta and often
buys her presents.
Jeton usually likes to buy his clothes
at the Continental Men's Shop...
I want to buy a book for my
girlfriend.
Barney never buys vegetables or
bananas.
He visited America last summer and
bought a lot of interesting books for
his shop.
Otis bought an expensive
present____ Gloria.
JETA: Tl cook you a delicious | Would Robert like to cook dinner?
Valentine's Day dinner. B: No, he wouldn’t.
"Will you cook a lot of hot dogs and
hamburgers?" - "Yes, of course,"
Cook Mabel answered.
Jimmy isn’t old enough to drive a
car.
Petar drives very fast, doesn’t he?
Yes, he shouldn’t drive so fast.
He was driving to work when a dog
Drive ran in front of his car
Does Nita fly to other countries? | Does Dr. Pllana fly to other
Fly Yes, she does. countries? No, he doesn't.
Sam is very busy grilling hot dogs
Grill on his barbecue grill.
...but later she decided to leave the | Jeton tries to leave, but Sara stops
school. him.
...and he always leaves his dirty
dishes in the kitchen sink.
He left fifteen minutes ago.
Mr. Yilmaz left his children at the
park.
What were the girls doing when
Leave Artan left?
Mrs. Begu didn’t make dinner last | Tino is making a salad and Linda is
night. pouring lemonade for everyone.
...all morning and now she is | You're making a very wise decision,
making potato salad. guys.
‘I made a lot of cake,” said
Make Mabel...

EUROPEANACADEMIC RESEARCH -Vol. VIII, Issue 7/ October 2020

4398



Gresa Bujupaj- Gender representation in EFL course books explored through a
corpus-based study: A case study

She’s happy because she made a

new friend.
Sometimes dJeton has to pay all of
the rent...
PETAR: Yes, I paid forty euros for

Pay them.

“Don’t worry,” says Sara. “We're

Repair | going to repair the roof.”

Shine The short man shined his shoes.
Mr. Belegu speaks loudly, doesn’t
he?

...but Jeton never wants to speak to

Speak Robert.

First she taught in a school, but... | My name is Mr. Yilmaz and I am
going to teach you during the next

Teach week.

JETA: Let's go to your apartment | Robert and Rocky watch as Jeton
and watch TV. goes to his room, packs his
suitcase...
Jimmy was watching television
and...
...he is going to go home and watch
the game on TV.
...Robert is always watching TV or
Watch playing his bongos.
Miss Kelly wrote to us from India. | Sam was writing a letter to his

brother.
When he arrived, Mr. Brown was
writing letters and his wife was
reading a book.
He wrote that he loved her very
much.
He wrote mysteries and poems.
He liked to write stories and he
wrote a story about his life as a

Write riverboat pilot.

[_

Buy

She wants
cookbook.

GLORIA: No, but I bought a
blouse this morning, and it's the

to buy a Chinese

same as yours.
Gloria has
furniture.

bought a lot of

Why doesn’t he buy a new hat?
Slim is buying a young chicken for
dinner.

Yesterday Mentor went to Mark
Daka's New Car Lot to buy a new
car.

He bought the suit. It was on sale.
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JETA: Things are different now
that I'm married. Besides, it's fun

Do you think Drini cooks as well as
Drita?

Cook to cook.
Mrs. Begu drives (bad) ____than | How long has Albert driven a car?
her husband. Mentor drives (dangerous) than the
average person.
Now he gets up at seven and drives
Jeta to work.
He used to drive very fast, but he's
more careful now.
He drove a red truck to work every
Drive day.
"Well, she wanted to be the first | He was the first person to fly across
person to fly around the world in | the Atlantic and he did it alone in
an airplane,” says Nita. 1927.
He risked his life when he flew
Fly across the Atlantic Ocean in 1927.
Grill
ALBERT: ...Texas University
accepted me. I'm leaving for Texas
next week.
ALBERT: OK. I'm leaving now.
Mentor has left his apartment.
He was in a bad mood and left in a
hurry.
Alexander thanked the museum
Leave director and left the room.
ANA: Hello, Jeta. What are you | He is the head of the city
making? - JETA: Lasagna. It's for | government and he makes decisions
our dinner tonight. that affect the lives of everyone.
SANDY: ... I'll earn more than I'm | Mr. Belegu has made a lot of money.
making at the Regal Hotel. He made out a check for five
She's making something | thousand euros and handed it to
interesting. Alexander, who was smiling.
"Sure," answers Gloria. "We can
use the internet to make a
Make reservation.
SANDY: I'll be paid by the hour | A man repaired our television. We
and I'll probably work about forty [ paid him.
hours a week. You can pay me. I'll give him the
Pay money.
She is busy repairing the engine of | Fisnik could repair cars when he
her airplane. was seventeen years old.
A man repaired my television. He
did a good job.
Repair Otis has repaired the roof.
Faruk and Marko have shined their
Shine shoes.
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Mrs. Belegu doesn't
(loud) as her husband.

Speak | from the city,” she said.

speak as

Mabel spoke first. “It’s a long way

PETAR: No, but I've travelled to a
lot of foreign countries. And I can
speak five languages.

Teach see one

She taught us about debates in our
English class and she wanted us to

The Tramp raises the boy and he
teaches him how to do many bad
things.

Jimmy watches Gazi as he drinks
his coffee.

He watched Mentor as he drove out
of the lot and down the street as fast
as he could go.

“Thanks for watching the store,

Watch kid.” -“Sure, anytime, Gazi.
"That's right," says Linda. Jimmy has decided to write a term
written a paper about Women's | paper about Charles Lindbergh for
Day for my history class. his history class.
Linda writes (careful) Jimmy doesn't write as carefully as
Jimmy. his sister.
She wrote a long letter to her | He's an expert on the history of
brother last Friday. mankind and he's written several
important books about primitive
Write societies.
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